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Accelerated Learning - Communication and Values 



Session / facilitator Content / method Resources - needed Trainer's notes 
 

Pre-course information • Joining instructions - where and when 
• Expectations - what to be prepared for 
• Content - list of topics for research 

(optional) 
• Who this is intended for = trainers 
• Preparation to be done 

All needs writing as a "pack"  

Learning environment • Two environments to choose from: 
1. Classical - bare - quiet - chalk'n'talk 
2. A.L. - welcoming - resource rich - food 

- toys - folders - wallpaper - music 
• After choosing - two trainers introduce 

course in two different ways but talk about 
the "other" environment, too. 

• Combine both groups in the A.L. 
environment 

Music 
Appropriate language versions of 
resources Environments need to be 
found 
Resources need to be made / 
translated 
Wallpaper about: 
• VAK 
• SAVI 
• Triune brain 
• Left-right brain 

ence 

MindMaps 

• Schalock 
• Multi-intellig
• Schramm 
• M.E.S.S.A.G.E. 
• 

 

Introduction • 
he 

ork 

  Icebreaker - pair up and discuss "who you 
are" and "why did you choose t
environment you did?" 

• Cover domestic arrangements 
• Introduce M.E.S.S.A.G.E. model + values 

+ communication as course framew
What's in it for me? • Exercise - groups make a poster (collage 

from local magazines) to "sell" A.L. 
Magazines + paper, scissors, glue, 
etc. 

 

Page 1



Session / facilitator Content / method Resources - needed Trainer's notes 
 

Entrance - how we take 
in information 

• Exercise - in pairs + observer - tell a story 
of an achievement at work that you are 
proud of - the observer uses a VAK 
checklist to feedback what VAK language 
they use - do it three times, rotating 
storyteller, listener, observer 

• Debrief - explain VAK model - explain 
SAVI model - explain triune brain model - 
explain brain gym 

• Energiser - use brain gym activities 
• Review exercise - in groups chosen 

according to whether people now believe 
they are V, A, or K - give feedback in a V, 
A or K style, about "how you have 
experienced VAK, triune brain, etc., so far 
today?" 

Create/ translate checklist of VAK 
words 

 

Sequence - multiple 
intelligence 

• Questionnaire - which of the eight 
intelligences do you use? 

• Explain 8 intelligences - Gardner's theory 

Questionnaire in English or translated  
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Session / facilitator Content / method Resources - needed Trainer's notes 
 

Communication and 
values 

• Outline: 
1. the role of communication in 

organisations; 
2. the rôle and relationships of 

individuals in those organisations with 
regard to communication; 

3. how values are conveyed by how we 
communicate and  

4. how that can affect our clients' quality 
of life experience. 

• Role play, two volunteers, others observe 
and analyse - a typical experience of 
communication that is "wrong" and one 
that is "good" - the whole group analyses 
these examples, describing what they saw 
on Post-It notes (one idea per note), 
placing those on flip charts and then 
grouping them 

  

Store - Mindmaps • Explanation / demonstration of mindmap 
principles 

Mindmap principles  

Communication and 
values (2) 

• Exercise - individuals or groups (?) make 
mindmaps of what the phrases "Quality of 
Life" and "Values" mean to them 
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Session / facilitator Content / method Resources - needed Trainer's notes 
 

Communication and 
values (3) 

• Exercise - in pairs - one blindfolded - have 
5 minutes to guide the blindfolded person 
to do something they want /  meaningful 
within the environment (have a drink, go to 
the toilet, explain some "wallpaper" to 
them, etc.) 

• Debrief - how did both parties feel? What 
values were being applied or were lacking 
in the experience? 

• Explain Shalock's 8 values - add person-
centredness + cross cultural fit (i.e. not 
normative) - emphasise communication is 
a key carrier of values 

Blindfolds  

About communication • Tell the "BBC Story" - Schramm 
• Exercise pt.1 - Describe barriers they 

experience with an individual or group of 
people they work with (clients, co-workers, 
managers?) 

• Exercise pt.2 - create an innovative tool, 
example to use to overcome that barrier 
that relates to one or more of the multiple 
intelligences 
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Session / facilitator Content / method Resources - needed Trainer's notes 
 

Meaning and memory • Exercise pass round an object (an apple?) 
and create a list of its properties (size, 
colour, smell, taste, weight, etc.) - pass 
around a succession of increasingly 
dissimilar objects - artificial apple, colour 
picture of apple, b&w picture of apple, 
drawing of apple, symbol for "apple", word 
"apple", spoken word "apple", sign for 
"apple" - cross of the properties as they 
"disappear" 

• Explain / demonstrate / ask for examples 
of how to make tings memorable 
(mnemonics, AEIOU, music, smells, 
chunking and pacing) 

• Review exercise - take any element of the 
course and create a way to make it more 
memorable for yourself. 

Real apple, artificial apple, picture, 
etc. 
 

 

Act(ion) • Review LIP sheets - each participant 
shares something they've noted on their 
LIP sheet  

  

Go again • Quiz - teams (of 3 or 4) write (closed) quiz 
questions based on the course content - 
team competition, with prizes. 

  

Exit • Ask participants to commit to implement, 
or at least revisit, contents - remind them 
of the 60:24:7:31:100 guideline. 

• Discus the way the trainers will organise 
this training with their own ‘ support 
workers’  
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This is the 
trainers guide as 
we developed it 
for the different 
courses that took 
place in 
Rotterdam, Varna 
and Budapest. 
We as trainers 
used this as a 
guideline to 
provide the 
training. In no 
way is this meant 
as a strict 
blueprint for how 
the course has to 
be run. It is only 
one possibility… 
feel free to make 
it your own and 
be flexible with 
the structure. 
Adjust to the 
group that you 
are facing, don’t 
set tight 
timelines..you’ve 
got two days of 
material, or 
maybe more, 
stretch it or 
condense it as 
you feel fit.   

Trainer's Note - Preparation 
Information to send out to participants before 
the course 
It is important that participants come to the course: 

 Knowing what  it is they are coming to 

 Knowing what they are coming for 
 Knowing when and where to go 

 Feeling comfortable but curious 

 Well prepared 

To do this, it is recommended that the following documents, 
suitably amended to fit your circumstances, are sent out well 
in advance: 

 A welcome letter from you (see draft on next page), the 
trainer that also gives information about where the 
course is being held and what time it starts and finishes 
and that turning up on time is important - this must also 
ask them to confirm that they are coming - it is important 
that the trainers know who to expect. 

 A description of the course, a summary of its contents 
and its objectives (see list of goals on page after next - 
you need to add to this to describe the course fully). 

 An overview of what accelerated learning is about - see 
page after "goals". 

 A list of things to bring to the course with them. 
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Draft Welcome letter 
  
Dear _______________,  
We are very pleased to invite you to attend a training course which was 
developed as part of the EU Contiempo Project. These are the details:  
Course: “Communication and Values using accelerated learning”  

Date and time: The course is over two days, Tuesday 14
th
 September and 

Wednesday 15th September (change to suit). Each day starts promptly at 
09:00 and ends at 17:00 hrs. There will be breaks during the day and lunch 
will be provided.  
Place: The course is being held in ????????????????, please report to the 
main reception desk and ask for the course / the trainer.  
What you need to do:  

 1. Please confirm to ______________________ (name and phone 
number) that you will attend. If you cannot come, others will be offered 
your place.  

 2. Let ___________________ (name) know if you have any special 
needs (e.g. you are vegetarian, have a food allergy, use a wheelchair 
or need a hearing induction loop). The trainers will work in (English or 
Dutch and English) but translation into (Dutch/Magyar/Bulgarian) will 
be provided.  

 3. Prepare yourself for the training course.  
 
Preparation:  
To prepare for the course, we feel there are a few things you could do:  

 1. Make sure you know why you are coming, talk to your manager 
about how you might use this learning in your work.  

 2. Read the enclosed information – there is a paper that describes 
accelerated learning methods and a description of the course goals.  

 3. Bring things with you to the course – if you have any training courses 
that you run, bring those along – we will use music during the course, 
so if you have favourite CDs, bring one or two of those.  

 
We look forward to working with you. We are sure the two days will be 
enjoyable, hard work and very worthwhile.  
Your trainers,  
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Communication and values - an accelerated learning course 
Goals 
A training course, developed as part of the EU Contiempo project, about values-
based communication using Schalock's Quality of Life model and accelerated 
learning methods. 

Target Group: (put here your description of the sort of people you hope will come to 
this course / who could benefit most) 

Goals: Following the training participants will: 
• Be able to identify their preferred communication style and skills 
• Understand how organisational values are reflected in how people within the 

organisation communicate 
• Have insight into their own intelligence preferences 
• Have increased knowledge of Schalock's Quality of Life model  
• el  Have increased knowledge of Gardner's Multiple intelligence mod
• Have increased knowledge of Schramm's communication model 

Have increased k• nowledge of a selection of neuro linguistic programming 

• Have experienced learning in an accelerated learning environment 

 

(NLP) concepts 
• Have practiced skills to apply that knowledge 
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What is Accelerated Learning? 
Accelerated learning is a movement in the training and teaching world which 
has established itself, over the last 20 years or so, as an alternative to longer-
existing, e.g. chalk and talk or pedagogical, models. 
It is based on the practical application of a number of theories and empirical 
observations from the world of social science and psychology. 
It does not have a single, unified theoretical basis. 
 

Origins of Accelerated Learning 
Accelerated learning traces its roots to Bulgaria. In the 1960s, a Bulgarian 
educational psychiatrist, Dr. Georgi Lozanov, was experimenting with non-
traditional methods of teaching English to Bulgarian students (McKeon, 1995). 
Specifically, Lozanov discovered that the use of Baroque music could bring 
his students into a state of relaxed attentiveness. Today, similar to the effects 
of commercial advertising, this technique is referred to as "suggestopedia" 
(Russell, 1999, p. 186). The use of these techniques can increase the speed 
at which students learn. The increase in learning efficiency, as compared with 
traditional teaching methods, is achieved through engaging the whole body in 
the learning process (Lozanov, 1978).  
In the 1970s, Lozanov's work received the attention of Sheila Ostrander, Lynn 
Schroeder, and Nancy Ostrander (1979). Their book, Superlearning, 
discussed the use of Baroque music to relax and make positive suggestions 
to improve the progress of student learning. This book was the catalyst to start 
the use of these teaching methods at Iowa State University. In 1975, The 
Society for Accelerative Learning and Teaching was formed (Meier, 2000). In 
1994, this group became known as the International Alliance for Learning 
(2003). The International Alliance for Learning (2003) identified the elements 
of accelerated learning which included: 

 Knowledge about the human brain and emotional states 
 The learning environment 
 The role of music and the arts 
 Personal motivation 
 Multiple intelligences and learning styles 
 Imagination/metaphors 
 Suggestion 
 Team learning and cooperation 

 
The theoretical roots of Accelerated Learning 
Accelerated learning encompasses and links to other "theoretical" 
frameworks, including the following: 

 Neuro-linguistic programming (NLP) - e.g. visual, auditory and 
kinaesthetic processing; pacing; leading; chunking. 

 Multiple intelligence theory 
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 Mind mapping 
 Learning style theory and learning preferences 
 Suggestopedia 
 Learner-centred approaches 
 Left-right brain theory and the triune brain 
 Person-centred (or learner-centred) approaches 
 Memory systems, mind gym 
 Study skills 

 
Accelerated Learning in Practice 
Because the theoretical and research origins of accelerated learning are so 
varied and are continually added to, it is perhaps easier to illustrate 
accelerated learning in order to explain it. 

 Colour 
 
Handouts, flip chart pens, overhead projector slides or any other way that 
you present information is made more attractive, more stimulating and 
more memorable by the use of colour. You can also colour-code 
information, adding an extra dimension to the content. Remember that 
about 8% of men and 5% of women are red-green colour blind. 
 

 Visual imagery 
 
Whilst some people prefer information presented in words (written or 
spoken), others find visual images have more impact and are more 
memorable. So, illustrating your content, showing pictures, using videos 
and expressing ideas in diagrammatic form should be used in conjunction 
with words. 
 

 Music 
 
Music can change mood. So, music as a greeting at the start of training, 
to "wake people up" after lunch or at the end of a session and to signal 
transition from one topic or activity to another are useful. The tempo of the 
music you choose can also affect the speed at which people work, so you 
can hurry people up when they are doing a group task or slow them down 
if you want to encourage reflection. In addition, music played at the tempo 
of Baroque music is said to stimulate brain activity and enhance the ability 
of individuals to learn. Always check that the music you are using isn't 
distressing (the song that was played at someone's funeral, for instance) 
or annoying and doesn't interfere with hearing. 
 

 Rhymes and mnemonics 
 
Rhymes have been used for centuries to aid memory. People on training 
courses could be asked to create their own "poems" to help them 
remember key facts or you can create one for them to learn.  
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Other mnemonics use capital letters to form other, more memorable, 
words or sentences, e.g. "My Very Educated Mother Just Served Us Nine 
Pizzas"; the first letter of each word gives you the first letter of the planets, 
in order: Mercury, Venus, Earth, Mars, Jupiter, Saturn, Uranus, Neptune, 
Pluto.)  
 

 Metaphors 
 
A metaphor is a way of speaking in which one thing is described in terms 
of another, thus throwing new light on the character of what is being 
described. A more general term is analogy, this covers metaphor and 
similar concepts such as comparison, simile, allegory and parable. 
 
An example would be " No man is an island" (John Donne), i.e. we know 
about islands so the metaphor tells us something new about man. 
 
In NLP, this process is referred to as ‘pacing and leading’; making 
statements about the current ‘reality’ for an individual or group before 
directing their attention somewhere else, to something new.  
 
Pacing statements are "verifiably true", leading statements are "maybe 
true". What you do as you make the pacing statements is to set up a 
response pattern of ‘that’s true’ in the other person’s mind. Human beings 
are creatures of habit - we like what’s familiar. The human brain seeks 
pattern and, having established a pattern, likes it to continue. When the 
brain has said ‘that’s true’, say, three times, it’s likely to say it the fourth 
time. 
 
When pacing and leading is done elegantly, it is possible to move from 
saying mostly things which are ‘verifiably true’ to saying mostly things 
which are ‘made up’ without the listener(s) noticing the transition.  
 
An example might be, "We're here to learn about X ("true"), we've had an 
early start to get here ("true") and we don't yet know each other very well 
("true"). But I hope you'll feel free to join in and ask plenty of questions as 
we go on ("true?")". 
 

 Food 
 
Your brain is the greediest organ in your body, with some quite specific 
dietary requirements. The brain is best fuelled by a steady supply of 
glucose, starting with breakfast. Other foods with a link to brain "fitness" 
include: 
● Beans on toast is a good combination; the carbohydrates in toast  
   boosts scores on cognitive tests, but beans are also a good source of  
   fibre, and research has shown a link between a high-fibre diet and  
   improved cognition.  
 
● Marmite, a yeast extract is packed with B vitamins, whose brain- 
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   boosting powers have been demonstrated in many studies.  
 
● Eggs are rich in choline, which your body uses to produce the  
   neurotransmitter acetylcholine.  
 
● Salad - packed full of antioxidants, including beta-carotene and  
   vitamins C and E, which have been shown to improve cognitive skills  
   by helping to mop up damaging free radicals.  
 
● Nuts - especially pecans, walnuts and almonds, are also a source of  
   antioxidants. 
 
● Yogurt contains the amino acid tyrosine, needed for the production of  
   the neurotransmitters dopamine and noradrenalin, among others and  
   that supplementing your intake can improve alertness and memory.  
 
● Fish - brains are around 60 per cent fat, and trans-fats (found in  
   abundance in cakes, pastries and biscuits) clog up the system,  
   however, evidence is mounting in favour of omega-3 fatty acids. In  
   other words, fish is the best brain food.  
 
● Fruit - strawberries and blueberries seem to improve coordination,  
   concentration and short-term memory.  
 

 Games, fun, play and active participation 
 
Making things enjoyable is motivating. Enjoyment does not mean 
trivialising but, obviously, if you're doing bereavement training, you'd have 
to be sensitive.  
 
Competition, within a game format, is another way if engaging people. So, 
instead of a "boring" revision session, play a panel game with small prizes 
to see who remembers most. 
 
Physical activity also addresses the needs of some learners to "feel" what 
it is they are learning - try learning to ride a bike by reading a book! Being 
active for short periods and raising heart beat also improves brain function 
and alertness. 
 

 Resource-rich environment 
 
The brain is used to multi-tasking (even men!) and if asked to concentrate 
on one thing for too long, will distract itself. 
 
So, in a training room, have toys and food for people to "fiddle" with. Have 
"wallpaper" round the room for people to look at. By "wallpaper" I mean 
posters (A0 size) containing key words, graphics, models, etc., that are 
relevant to the training - I often use well-known cartoon figures. 
 
Also allow people to manage their own time. Don't force people to sit still 
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until you are ready to break, give them permission to get up and walk 
around, get a drink, go to the toilet, when they want to. 
 

 Choice 
 
Offer people different ways of learning. They will have differing 
preferences, strengths and weaknesses. So say something and write it up 
on the flip chart and do a team exercise about it and ask them to create 
something on their own. Repetition itself is an important principle in 
learning and so is working in these different modalities. 
 

 Feedback 
 
Make sure that people can contribute what they already know (better than 
spending the introductory session boring them to death with something 
they all know very well) and give you feedback on what they have learned. 
So, a revision exercise (an alternative to the panel game described 
above) might be to "create a poster advertising the X that we've just been 
learning about. This makes them re-cycle what they've learned (which 
aids internalisation) and tells you whether or not they've "got it". 
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Further information and resources 
Accelerated Learning 

 Accelerated learning principles and exercises at http://www.alcenter.com  
 David Meier – The Accelerated Learning Handbook 2000 
 http://www.accelerated-learning.net/multiple.htm 
 http://www.eureka-tp.com/ - accelerated learning company - archive of 

trainers tips or sign up for monthly tips by email 
 http://www.helpself.com/directory/learning.htm 
 http://www.kn.sbc.com/wired/fil/pages/listaccelerapa.html - a hotlist on 

accelerated learning 
 http://www.learnfast.co.uk/ - accelerated learning trainers 
 http://www.mindtools.com - accelerated learning trainers 

Learning and brain techniques 
 Gordon Dryden and Jeannette Vos, The Learning Revolution (Visions of 

Education), 2001 
 http://print.google.nl/print?q=how+the+brain+learns&oi=print 
 http://www.brainconnection.com/ 

Memory 
 http://www.supermemo.com/ 

Brain gym and exercises 
 http://www.mind-tek.com/mindlab.html  
 http://www.open2.net/mindgym/ - mind gym 
 http://www.youramazingbrain.org/ 

Multiple intelligence 
 Howard Gardner Frames of Mind, 1983 
 http://www.businessballs.com/howardgardnermultipleintelligences.htm 

 
Mind Mapping ™ 

 http://www.mind-map.com/EN/index.html  
 http://www.mindmapper.com/ 

Neurolinguistic Programming (NLP) 
 http://www.anlp.org/ - Association of NLP 
 http://www.anglo-american.co.uk/ 

Learning Styles 
 Complete a questionnaire to identify your preferred learning style at: 

http://www.accelerated-learning-uk.co.uk  
 Current learning theories and a summary of learning styles in the context 

of schools education are at: 
http://www.funderstanding.com/learning_styles.cfm  

 David Kolb, Experiential Learning: Experience as the Source of Learning 
and Development, 1984 

 Gordon Lawrence, People Types and Tiger Stripes: A Practical Guide to 
Learning Styles, 1982 
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 Honey and Mumford’s learning styles inventory at 
http://www.peterhoney.com - Pay £10 for a copy of their learning styles 
inventory.  

Suggestopedia 
 http://en.wikipedia.org/wiki/Georgi_Lozanov 
 http://www.seal.org.uk/ - Society for Effective Affective Learning 
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This is the 
trainers guide as 
we developed it 
for the different 
courses that took 
place in 
Rotterdam, Varna 
and Budapest. 
We as trainers 
used this as a 
guideline to 
provide the 
training. In no 
way is this meant 
as a strict 
blueprint for how 
the course has to 
be run. It is only 
one possibility… 
feel free to make 
it your own and 
be flexible with 
the structure. 
Adjust to the 
group that you 
are facing, don’t 
set tight 
timelines..you’ve 
got two days of 
material, or 
maybe more, 
stretch it or 
condense it as 
you feel fit.   

Trainer's Note - Preparation 
Information to send out to participants before 
the course 
It is important that participants come to the course: 

 Knowing what  it is they are coming to 

 Knowing what they are coming for 
 Knowing when and where to go 

 Feeling comfortable but curious 

 Well prepared 

To do this, it is recommended that the following documents, 
suitably amended to fit your circumstances, are sent out well 
in advance: 

 A welcome letter from you (see draft on next page), the 
trainer that also gives information about where the 
course is being held and what time it starts and finishes 
and that turning up on time is important - this must also 
ask them to confirm that they are coming - it is important 
that the trainers know who to expect. 

 A description of the course, a summary of its contents 
and its objectives (see list of goals on page after next - 
you need to add to this to describe the course fully). 

 An overview of what accelerated learning is about - see 
page after "goals". 

 A list of things to bring to the course with them. 
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You need a lot of 
stuff to put on the 
table, go to a toy 
store and look for 
things that are fun to 
play with. Dough, 
sticky things, 
puzzles, paint, 
anything you can get 
your hands on that 
will get people 
(adults!!) playing. 
 
Be picky about your 
training environment 
and take good care 
of it, make people 
feel welcome but 
also curious and 
open minded. 
 
Some people reject 
the idea of playing 
as childish, don’t be 
put off  by reactions 
like that, take your 
time to prove your 
point. Learning is 
about 
diversity…there are 
more right ways 
than ONE… 

Trainer's Note - Environment 
How to prepare the learning environment for 
best results 
Accelerated learning relies on a rich environment that helps 
learning through all the senses. To achieve this, the 
following should be considered. None, on its own, is 
essential, but if many are omitted, the result will be a lot 
poorer than is required: 

 Two trainers 

 Two rooms or, if two rooms are not available, a room 
with a second door where a sign an be placed, as if it 
was a second room you are using. 

 Chairs around a large central table 

 Flip chart stand and paper plus a variety of coloured 
flipchart pens 

 A variety of CDs plus a CD player with remote control 

 An overhead projector OR laptop computer and data 
projector and, in either case, a screen or plain white 
wall 

 Snack or treat food - chocolates, sweets, nuts, dried or 
fresh fruit 

 Drinks - water, fruit juice, tea and coffee 

 Perfume, maybe essential oils in burners 

 Toys for the table - puppets, bendy toys, gongs, bells, 
playing cards, Rubik's cube 

 Scrap paper and coloured pens or pencils 

 Writing paper and pens 

 Large sheets of paper, glue and scissors (several 
pairs) 

 A supply of local language colour/pictorial magazines 

 "Wallpaper" - illustrations of relevant models to put on 
the wall - A1 or A0 size - must be in colour 

 Ring binder for each participant - containing a Learning 
Into Practice (LIP) sheet (participants pack page 1) and 
a blank cover to be decorated 
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This exercise puts  
people back in 
their school days. 
As we said earlier, 
people might reject 
the idea of playful 
learning and some 
might choose the 
‘bare classroom’. 
Don’t judge, just 
take them along in 
the idea that 
learning could be 
fun…and 
meaningful. 
 
During this 
exercise, take your 
time to get to know 
the group, and give 
them time to get to 
know each other. 
They also need 
time to get used to 
their environment. 
Set the right tone, 
get a drink, eat 
something and 
offer something to 
the group, this will 
ease them into 
feeling free to do 
the same. 
 
 
 

Trainer's Note - Introduction 
The opening of the course from when the 
participants arrive 
You need to be at the venue at least 30 minutes, probably 1 
hour, before participants are due to arrive. You should know 
how many are going to arrive and what their names are. 

Get the rooms looking as you want, although it's OK to be 
busy putting the finishing touches to the "accelerated" room 
as the participants arrive. 

There should be two rooms and two trainers: 

1. the "traditional" room - bare classroom; individual chairs 
and desks in rows facing a teacher's lectern, a blackboard or 
flipchart but only with black pens - if you can't obtain two 
rooms, use your only room for room 2, the accelerated room 
(below) - put a sign on another door saying "traditional 
classroom" with a picture like this one on it: 

 
2. the "accelerated" room - should have food and toys on a 
central table, wallpaper on the wall, music playing, etc. See 
the "Trainer's Note - Environment" for a list of these things.  
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Sharing things 
about how and 
what you learned 
at school can be 
a good 
experience, for 
some it might not 
be. Be 
understanding 
and willing to 
listen to the 
different stories 
but don’t dive in 
too deep…this is 
not therapy!  
 
 
 
The Message 
model works 
great in English, 
in Dutch it didn’t 
and were not sure 
about the 
Bulgarian and 
Hungarian 
translation… This 
needs work to 
translate well! So 
you need your 
creativity to make 
it into something 
that works in your 
country! 

As participants arrive, ask them to choose which room they 
want to learn in. Each trainer takes charge of a room and 
proceeds as follows: 

1. Traditional teacher - is not unfriendly but says little until 
ready to make a formal start at 09:00 hrs. - asks for a roll call 
- describes what they intend to cover in the course - says that 
another trainer is doing the same next door but using 
accelerated learning techniques which include … (read a list) 
- tell people the rules for the day and domestic arrangements 
(toilets, fire exits, rules on smoking, time of lunch, etc.) 

2. Accelerated trainer/facilitator - works with translator if there 
is only one - welcomes people - asks their names, tells them 
his/hers - invites them to sit and start making their folder 
cover design - asks if they'd like a drink - invites them to 
change the music - carries on getting the room ready, chats, 
gets people doing things - covers domestic arrangements 
from a mindmap 

The "Traditional teacher" decides when this has gone on long 
enough and takes his/her group to join the other. They then 
get a similar welcome (drinks, folders, change the music, 
etc.). 

The whole group is then asked to pair up and discuss (i) who 
they are and (ii) why they chose the room that they did. Get 
them to introduce each other to the whole group and explain 
the reasons for their choice. Trainer(s), through the 
translator, summarise the reasons on a flipchart. 

Check everyone is OK, knows the domestic arrangements, 
feels free to make themselves at home and is aware of the 
FAQ wallpaper. 

Finish the introduction by showing the M.E.S.S.A.G.E. part of 
the PowerPoint presentation (or OHP slides - see below), 
adding that you will also be covering communication and 
values in the middle.  
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End with the handout on M.E.S.S.A.G.E. (participants pack pages 2 + 3) 
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If you can get your 
hands on a pile of 
magazines then this 
works great. In 
Rotterdam the 
trainers now have a 
continuous delivery 
of magazines 
because they 
mailed everybody in 
the organization 
asking them to 
donate old 
magazines. 
Working with 
collages can be 
used in all kind of 
different subjects 
and it works well as 
a diversion in a 
course. 
 
In this part of the 
training you're at 
the start of working 
with A.L. you as a 
trainer ask people 
only for a poster…if 
you feel the group is 
more confident with 
A.L.  you could also 
give them more 
variety; 
-A song 
-A play 
-A painting 
-….. 
 

Trainer's Note - What's in it for me? 
Discovering participant's motivation for being 
there and their prior knowledge 
Ask participants to work in groups* to make a poster. The 
poster is to "sell" accelerated learning to other trainers. 
The poster can be drawn but they can also use old 
magazines to make a collage or just one or two words or 
pictures to add to what they've drawn. 

You should explain that you want to know why they want 
to learn and what they already know. Their knowledge and 
experience is a valuable resource for the course. There's 
no point going over things that they know very well 
already.  

Display the posters on the wall for the rest of the course. 

 

* If forming groups is difficult for them, deal out cards 
and use suits or numbers to allocate them randomly to 
groups. I.e for a group of 12 shuffle the 4 ace's, 
deuces and 3's and deal them out, one each. Group 
by all reds, all odd numbers, all 3's, etc. 
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Although stories 
and storytelling are 
important parts of 
A.L. for you as a 
trainer the story is 
only a vehicle to get 
the VAK model 
across. Asking them 
to tell something 
work related that 
they are proud does 
however draw out 
issues around their 
own empowerment.  
 
We choose not to 
give the stories too 
much focus, you 
could however pick 
out a few to share… 
 

Trainer's Note - How we take in information 
The second part of the MESSAGE model - 
Entrance 
Explain that this is the second part of the model. Entrance, 
how new information gets into your head. 
 

Ask participants to work in threes. The purpose is to see 
how the language they use can  reveal how their minds 
work. 

One will tell a story, one will listen and the third will be an 
observer. They will change rôles so each has a turn at each 
role. 

The story should be about something they have achieved at 
work that they are proud of. The story should only last 3 
minutes or so. 

Give them all an observers checklist. Explain how to use it. 

Ask them to seat themselves in triangles, facing each other. 
When they are all ready, check they know who's doing 
what, that the observer has a checklist and that they should 
change round in about 3 minutes.  

Tell them to "start". Keep an eye on the watch and remind 
them gently when three minutes comes round. 

When they have each told their story, get the observers to 
give feedback on what they saw from the checklist. Then 
get them back into one group. 

Ask them if they had clear feedback on whether they are V, 
A or K. 

Explain the VAK model using the PowerPoint slide. Explain 
SAVI as another model. Explain the triune brain as another.  
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Lead a brief discussion on how differences between people can affect how they 
learn, e.g. "book learning" may be difficult for kinaesthetic people. 

Ask them to work in groups again, this time chosen so that all the V's, all the A's and 
all the K's work together. Make two groups of V's if they are many more in number 
than the others, etc.  

Their group task is to create something that will tell the larger group what they have 
experienced about brain-based learning so far. The "something" can be V, A or K - 
so a drawing, a poem or a role play, for instance. 

Get groups to present, read or show their "something". 

Finish with the handout on brain-based learning (participants pack pages 4-9). 
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This is a basic non 
scientifically valid 
test…but it is fun to 
do and the groups 
valued it because it 
gives them an idea 
of where they are 
on SAVI. 
 
There is however 
also a test on 
multiple intelligence 
which also works 
great … you can 
choose to do both, 
but you could also 
use this one for 
homework… 
 
If you need to skip 
one, skip this one! 
Because the test on 
Multiple Intelligence 
gives you a better 
view of the group's 
diversity…  

Instructions for Completing the SAVI 
Assessment 
 
The assessment on the facing page contains eight clusters 
of four statements each. 

 

Mark the degree to which the four statements in each cluster 
are like you. Assign a "C to that which is most like you and a 
"I" to that which is least like you, with "2" and "3" in between. 
All the statements may be like you, but decide which is a bit 
more like you and which is a bit less like you comparatively 
in each cluster. For the four statements in each cluster, 
assign a 'A" to one of them, a "3" to another, a "2" to another, 
and a "1" to another, avoiding all ties. 

An example: 
___When I learn I like to be physically active. 

___When I learn I like to go with my feelings and intuitive 
hunches.  

___When I learn I like to look at all the facts before I make 
up my mind.  

___When I learn I prefer to complete one task at a time. 

 

Out of the four choices, assign your '4' first (that which, 
comparatively, tends to be most like you). For the remaining 
three, assign your "1" next (that which, comparatively, tends 
to be least like you). Then assign your "2" and "3" depending 
on which statement is a bit more like you ("3") or which is a 
bit less like you ("2") comparatively, Remember no ties. 

No Right or Wrong Styles 

The learning style that comes most naturally to you is the 
right one for you. Therefore assign your numbers not on the 
basis of what you think you should be or what you think you'd 
like to be but what you are.just think of situations in your life 
where your learning was most effective, enjoyable, and 
natural and assign your numbers accordingly. 

Vote Your Immediate Gut Reaction 

You can do this assessment quickly by simply going with 
your first impression, even though you may not be able to 
rationalize it. The more you try to think through your 
responses, the less reliable this assessment tends to be. So 
make your choices quickly. Vote your immediate gut reaction 
in each cluster, then hasten on to the next. 
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SAVI Assessment 
 
4 = most like me 1 = least like me 

 
1. __When I learn I like to be physically active. 
2. __When I learn I like to go with my feelings and intuitive hunches. 
3. __When I learn I like to look at all the facts before I make up my mind. 
4. __When I learn I prefer to complete one task at a time. 

 
5. __When learning, I like to first look carefully before plunging in.  
6. __When learning, I like to get involved with others. 
7. __When learning, I like to reason things out logically.  
8. __When learning, I like to plunge in and apply what Im learning. 

 
9. __I learn best by being able to analyse and categorize things. 
10. __I learn best by getting physical while I learn. 
11. __I learn best by carefully observing things.  
12. __I learn best by talking out loud about what I'm learning. 

 
13. __I tend to base my decisions more on intuition than on logical analysis.  
14. __I prefer to listen and watch carefully while learning.  
15. __I tend to base my decisions more on logical analysis than on intuition.  
16. __I prefer learning that requires me to use my hands and body in some way. 

 
17. __As a learner, I am observant.  
18. __As a learner, I am logical.  
19. __As a learner, I am action oriented. 
20. __As a learner, I am intuitive. 

 
21. __I want learning to get me actively involved right away.  
22. __I want learning to feel right.  
23. __I want learning to provide me with examples I can observe.  
24. __I want learning to make logical sense. 

 
 

25. __When I learn I like to share ideas and information with others.  
26. __When I learn I like to get the job done quickly.  
27. __When I learn I like to have a reasonable, rational plan.  
28. __When I learn I like to listen and observe carefully. 

 
29. __I learn best by actively trying things out. 
30. __I learn best in a step-by-step, logical way. 
31. __I learn best through personal relationships. 
32. __I learn best by looking at all sides of an issue before acting. 
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Scoring 
 
Put the numbers from Each of the statements on the SAVI assessment into 
the following 4 columns. Than add up the numbers in each column. TO check 
the accuracy of your addition, add the four totals on the bottom of the page. 
The grand total should be 80 
 
 
 
 
  __1  __2  __3  __4 
 
  __5  __6  __7  __8 
 
  __9  __10  __11  __12 
 
  __13  __14  __15  __16 
 
  __17  __18  __19  __20 
 
  __21  __22  __23  __24 
 
  __25  __26  __27  __28 
 
  __29  __30  __31  __32 
 
 
 
 
  ____  ____  ____  ____ 
     S     A     V     I 
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            A 
 
      32 
 
      28 
 
      24 
 
      20 
 
      16 
 
      12 
 
      8 
 
      4 

S                         V 
32     28     24    20    16    12    8    4              4    8    12    16    20    24    28    32 
 
      4 
 
      8 
 
      12 
 
      16 
 
      20 
 
      24 
 
      28 
 
      32 
 
              I 
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The Four Learning Style Types 
 
What follows is information on each of the four learning style types. After reading the 
description of your primary type, please take the time to read about the remaining 
three types. As with the four modes, people have all four types within themselves to 
one degree or another. Some people can be fairly balanced between two or more 
types, but most people have a preference for one type over the others. 

Somatic 
The applier 
 
Learns best by 
analysing and doing 

The Analyser 
 
Learns best by 
observing and 
analysing 
 

The Connector 
 
Learns best by 
observing and talking 

The Innovator 
 
Learns best by 
doing and talking 

Intellectual

Visual

Auditory 
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Trainer's Note - Multiple intelligence 
Third part of the M.E.S.S.A.G.E. model - Sequence 
Explain this is the third part of the M.E.S.S.A.G.E. model - Sequence - how we put 
information in order once we have taken it in. How we process it. 

Hand out the Multiple intelligence questionnaire, go over the instructions and check if 
there are any questions. Emphasise that there are no right or wrong answers.  

Ask participants to complete the questionnaire - this is not timed but, if anyone 
seems to be taking too long, gently suggest they go with their instinctive answer 
rather than mulling over it a lot. 

Keep an eye out for people having any difficulty with the questions or with the adding 
up. Make sure they know that the "extra" points are to be added to the intelligences 
they feel are their strong ones, not, necessarily, to the ones that already have the 
highest score. 

Map the results on a wheel on a flip chart: 

musical 

Inter-personal 

Intrapersonal 

Linguistic 

Visual-spatial 

Logical-mathematical 

Physical 

Emotional 

Paul 

Anna 

Karl 

 
Then explain the eight intelligences, using PowerPoint. Finish by giving the Multiple 
Intelligence handout (participants pack page 10). 
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This part of the 
training tends to get 
very verbal. There 
is a lot to explain 
and you as a trainer 
need to talk a lot to 
get the group going 
on this subject. 
 
In this your aim is to 
get across that 
there is a thin line 
between 
empowerment for 
clients and 
empowerment for 
workers. So 
communication and 
values need to be 
‘available’ for both 
parties to make it 
work… 
 
Point is not to draw 
on people's 
frustrations but to 
find what makes 
them tick in their 
work and how they 
could contribute 
from their point of 
view to make values 
and communication 
continuously 
better…  

Trainer's Note - Communication + values (1) 
The importance relationship between communication 
and values  
Explain that, although this is not on the face of it about 
accelerated learning but communication and values, the 
principles of each mirror one another. 

Briefly outline: 

 the rôle of communication in organisations; 

 the rôle and relationships of individuals in those 
organisations with regard to communication; 

 how values are conveyed by how we communicate and  

 how that can affect our clients' quality of life 
experience. 

Then ask for two volunteers for a simple role play, the 
others will observe and analyse. The role play is to 
demonstrate a typical experience of communication that is 
"wrong" and then one that is "good".  

Explain that the whole group should pay attention and 
analyses the role plays, describing what they saw on Post-It 
notes (one idea per note), at the end. 

Start the rôle play, at the end get the ideas up onto the flip 
charts on the wall. Gather the group round the flipcharts and 
ask them to suggest groupings of the ideas. 

Discuss and/or summarise the main themes that have 
emerged. 
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You as a trainer 
need to read 
Shalock's Book on 
“Quality of Life”, at 
least we did…well 
one of us… 
You need to know 
background and 
implications..if you 
get stuck, write us 
an e-mail. 
pieter.verdoorn@pameijer.nl   
 
Facilitating a 
mindmap is much 
easier and great 
fun. Working with 
mindmaps is 
however a skill on 
it’s own. You need 
to feel comfortable 
with it so 
practice…take a 
course, try out 
some software and 
find your own 
style… 
 it will ad to your 
potential as a 
trainer!!! 
 

Trainer's Note - MindMaps + 
Communication and Values (2) 
The fourth stage of the M.E.S.S.A.G.E. MODEL - 
Store, plus  
The Schalock Quality if Life model and it's 
Values 
Explain and demonstrate the principles of 
mindmapping, using PowerPoint. 
Ask groups (or individuals - depends on numbers) to 
make mindmaps of what the phrases: 

  Quality of life and 
 Values 

mean to them. 
Say we will continue on the theme of values. The next 
exercise requires trust. 
Ask half the course to volunteer to be blindfolded and 
supported by the others. Get people to pair up and 
hand out blindfolds. Put on the blindfolds. 
Then explain their task is to help the blindfolded person 
to do something, in the room that they a) want to do 
and b) is meaningful, i.e. don't just sit there. Give 
examples, someone might want a drink, might like 
something on the wall read to them, etc. 
Let them be guided for 5 minutes. 
Debrief the exercise - ask people to share how they 
felt about what was happening, either as guides or the 
guided. Can they identify what values (e.g. care, 
protection, consent, etc.) were being used, or maybe 
were lacking? 
Make a list of the values, through  the translator, on a 
flipchart. 
Using the PowerPoint, explain Schalock's model of 
eight values, add person-centredness and cross-
cultural fit (i.e. these values have no absolute level, 
they are relative to the culture in which you are 
working). Emphasise that communication is a key 
carrier of values. It is one of its key purposes in our 
work. 
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Finish with the Schalock handout (participants pack pages 11-12). 
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As to the original 
trainers guide, here 
we added two extra 
pages of activities 
on values that we 
developed along the 
way. As a trainer 
you need a suitcase 
full of material, 
activities, slides… 
that you could use, 
but not always 
will… 
 
If you feel the group 
you're working with 
needs something 
extra on values to 
get the MESSAGE 
clearer than feel 
free to use this. 
Don’t do all…that 
will be a course on 
its own…which 
could also work… 
 
So there are 
activities on the 
different values and 
there is a general 
exercise on all 
values… just pick 
what you need… 

Extra Activities on values 
The values are; 

1. Choice 

a. Mapping exercise 
Mapping of day to day choices; the group shows what 
choose every day, so they map out all kinds of ‘trivial 
things’. Then do the same for ‘life choices’, e.g. who to 
marry, what career to take, when to have children. 
What control do you have over these choices? 
Now take away some of the choices and ask people 
how they would react if you took choice about …. 
(things on the map) from them. Go on until they get 
frustrated or upset…then shift and ask staff to think of 
people with an intellectual disability that they work with 
and ask them to think about their choices as mapped 
out…How do they imagine they feel? 
Were does challenging behaviour come from? Lack of 
choice?? Or the wrong choices? 

b. Group activity 
Divide the group in 2. 
There is a table with plenty of food or toys that both 
groups can see before they are separated for the 
activity. 
The trainer talks with the first group and tells them that 
they can choose anything they want from the table. The 
second group is waiting. The first group goes to the 
table and they choose whatever they want. The second 
group gets stuck with the leftovers… 
Both groups are then asked to act out how they feel 
about this situation… 

2. Dignity 

a. 3 people from the group (picked at random - by playing 
cards?) come up with an exercise to make the others 
feel what lack of dignity means. 

3. Empowerment 

a. Story telling 
Before the training course prepare a 'story wall' (a large 
sheet of paper or notice board) 
Ask each participant to think of a (brief) story about 
your an experience they've had when they felt 
empowered. Get them to write down one or two key 
words to ‘sell’ their story on a Post It note. Stick their 
Post It notes on the story wall. 
Give each participant 4 small stickers (dots) and ask 
them to pick out 4 stories that they would like to hear. 
The top 4 get a chance to tell their story. 

b. In groups, ask them to come up with an accelerated 
learning exercise that promotes the empowerment of 
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people with an intellectual disability. 
Have them focus on things that they know the people they work with feel proud 
or happy about. A certain level of knowledge about accelerated learning is 
necessary to do this exercise.  

4. Privacy 

a. Facilitate  a mind map on privacy (i.e. the trainer creates the mindmap), search 
for the things that are essential, like ownership, intimacy, sexuality, gender, 
culture, thoughts, rights…try to work out different aspects under each 
heading…so for ownership; keys, house, room, TV, money, etc. …use colours 
to mark whether these things are truly private for people with an intellectual 
disability. 
The trainers role should be very active, alert and mildly provocative. 

5. Independence 

a. Write a song 

b.  The facilitator divides the participants into groups of 3. Each group tries to 
answer the question ‘’ What does being INDEPENDENT mean for me? ‘’ 
through drawings, role play, a mindmap, etc.. Then they share this with the rest 
of the group and discuss if people with intellectual disabilities would define 
independence in the same way. 

6. Inclusion 

a. Street interviews (like a TV 'vox pop'), in groups of 3… 
-Write down how you think people on the street feel about inclusion. 
-Make up questions that you want to ask people on the street concerning 
inclusion. 
-Go and interview at least 10 people, literally on the street. 
-Report back to the group 

7. General exercise on all values; 

a. World Café; 
Set up 6 tables, each with a tablecloth that you can write on. Assign a value to 
each table and get 6 people from the group to be "table hosts". Each host will 
stay at the table and make notes of the discussion on the cloth. The rest of the 
group divides evenly over the 6 tables and each group will discuss a value for 
10 minutes, then moves on to the next table, doing so until all groups have 
added to every tablecloth. Each host will then briefly present (be creative in how 
to do this…!!) what has been said about the different values. 
You need coffee, drinks and sweets to get a café atmosphere.  
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Trainer's Note - About communication 
The Schramm model of communication - the BBC story 
Tell the BBC story and draw the Schramm model as you go. 

 "During the last war, BBC news readers on the radio used 
to wear evening dress. And they'd say "Hello, his is 
London calling, here is the news". 

Draw the Sender Now, the news reader, or the journalist, would have a 
news story in his mind, 

Draw the thought 
bubble 

but this would have been written down as a script. 

Draw the linking arrow 
and the script 

So this is already different from the original story that the 
journalist saw. Now the BBC were broadcasting this, on 
the Home Service or World Service 

Draw the linking arrow 
and the radio mast 

to people all over the world and they were sitting at home  

Draw Receiver with her 
earphones and thought 
bubble 

listening on their crystal sets and forming an idea of what 
the news story was all about. But if they were Welsh 
speaking miners or French farmers they might not 
understand what the man in the evening dress was 
saying. Besides, there would be static, valves blowing, 
power cuts and 

Draw barriers zigzag all sorts of things that stopped the news being heard 
properly and understood. So the BBC, after the war, tried 
to find out what people experienced when they listening to 
the wireless,  

Draw linking arrows and 
Feedback questionnaire 
and arrow back to 
Sender 

they conducted market research. So that's why this model 
has "radio" words in it like Sender and receiver. 

Write words under the 
drawings (Sender, 
Message, Medium, 
Receiver, Feedback, 
Barriers) 

Now that model can apply to any communication. You are 
the Sender and it's always your responsibility to express 
your message in a way and use an appropriate medium to 
get your message across. It's NEVER the receiver's fault if 
you don't make yourself understood. So, if you want to 
discuss a sensitive subject with someone, maybe 
someone who's husband has just died, don't use a text 
message! The meaning of your communication IS the 
behaviour that results.  
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Ask if this makes sense to them. Answer any questions. Give out the handout 
(participants pack page 13-14). Then ask people to work in small groups (2's or 3's) to 
list the barriers they experience with an individual or group of people they work 
with (clients, co-workers, managers?). Then ask them to create an innovative 
tool to use to overcome that barrier that relates to one or more of the multiple 
intelligences 

                    

 Accelerated Learning - Communication and Values       Page 36



                    

 Accelerated Learning - Communication and Values     

 
Meaning and 
memory draws on 
the wider theory of 
paradigms and how 
you take in visual 
and verbal 
information. In 
Budapest we did an 
extra part of the 
training on this 
subject…  
Sometimes groups 
are a bit stuck in 
their paradigm of ‘it 
can’t be done any 
different here’… 
and then you need 
to do something to 
make them realize 
that the way they 
view the world is 
only their collective 
consensus..but not 
the objective truth… 
 
In other words; can 
you eat a painted 
apple…NO!  
But you said it was 
an apple so what 
did you mean??   

Trainer's Note - Meaning and memory 
How what we say is connected to what we 
mean and how what we learn has to be 
connected to something we already know 
Ask participants to pass round an apple (a real one) and 
as it gets to each person they have to give one of its 
properties. Through the translator, list these on a flipchart 
sheet. For instance, they might say "red … hard … it 
smells appley … it's quite heavy" and so on. 

Now, ask them to pass round the following, in succession: 

 An artificial apple, 

 A colour photograph of an apple 

 A drawing of an apple 

 An abstract (clipart) symbol for an apple 

 The word "apple" on a piece of card 
 

(there are PowerPoint slides in the pack that give you 
the last four of these) 

 Then speak the word "apple" 

 Then make the Makaton or sign language sign for 
"apple" 

For each successive representation of an apple, cross off 
the properties on the list that no longer apply. By the end 
you should have none left. 

Make the point that, when we communicate, we use 
abstract representations for objects, seldom the object 
itself. People with a learning disability, in particular, can 
have a problem understand that a sound represents a 
food, for instance! 

Next ask them how good their memory is. What sort of 
thing makes something memorable. Make a list, through 
the translator, on a flipchart sheet. Talk through AEIOU 
using PowerPoint.  
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Refer to the meaning and memory handout (participants pack pages 15-16) 

Demonstrate how these principles are used in mnemonics and metaphors and other 
"tricks" used to aid learning and help memory. 

Make the general, fundamental point that something is easier to learn when it can be 
related, by the trainer but also in the learner's mind, to something they already know 
how to do. 

To Review this part of the course, ask the group to take any element of the course 
and create a way to make it more memorable for themselves, individually or in pairs if 
they prefer. 
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One of the most 
important things in 
training is to find 
ways to have 
contestants relate 
the things that they 
learned to their own 
practice. Make them 
aware of the things 
they learned and 
ask them to define 
concrete plans on 
how to bring it into 
practice. 
 
Evaluating and 
attention from 
managers on this 
subjects is also 
important. You did a 
course? What did 
you learn? How will 
the group home 
benefit from what 
you’ve 
learned…and get 
back on the subject 
next week, next 
month, next… 
 

Trainer's Note - Action 
You've not learned anything until you go 
away and use it, put it into practice 
Hopefully, you have been reminding people to use their 
learning Into practice (LIP) sheets during the course. 

 
 

Ask participants to share one item from their LIP sheet 
(participants pack page 1) with the whole group. Go 
round the group in turn by throwing a soft ball from one 
to the next, each choosing who will follow. 
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 Accelerated Learning - Communication and Values     

The quiz is a 
playful, fun and a 
slightly competitive 
way to end the 
training course. 
In a way it’s better 
than formal 
evaluation (which 
we also did…). You 
get to see what 
people were 
enthusiastic about, 
what they 
remembered, and 
which trivia they 
picked up… 
 

Trainers note on the Integrated quiz 
 
 
This quiz is meant to integrate the experience of the last 
days in a playful fashion. 

• Ask learners to form teams of 3-5. 

• Ask learners to compare their notes-ideas-
impressions and to add any points other learners 
noted that they did not. 

• Ask each team to form 5 'closed' questions i.e. a 
question that has a right or wrong answer or 3 
possibilities 

• Allow 3-4 minutes for this to take place. 

• You can start with the closed questions by having 
one team nominate another team to answer the 
question. 2 points for a correct answer or 2 points 
to the asking team if the answer is incorrect. (You 
can keep score although the scoring is really just 
for fun). 

The team with the best score gets a great prize! In fact 
they will all get a prize! 

Evaluate the quiz on fun and content 

End by reminding them that they should return to the 
course content (particularly their LIP sheet) after 60 
minutes, 24 hours, 7 days, 31 days and 100 days.  

 
Refer to the handout (participants pack page 17). 
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